Evaluation and Grading
Principle #8
Evaluation and grading must reflect achievement and progress over time in relation to specific
learning standards or student goals; evaluation is tied to learning, not behaviour and attitude.
“Honorable intentions don’t justify the use of misguided practices that no longer fit. These
traditional grading practices (like averaging, giving penalties, grading everything, and using
weighted task types) in fact, are downright wrong given today’s pedagogical landscape and what
we now know about instruction and assessment.”
(Schimmer, 2016)
Often teachers find that grading interferes with genuine student learning, and that grades, rather
than learning, become the primary driver for students, ultimately, creating a disconnect in their
learning. To more accurately reflect where students are with their learning and to illuminate
what they understand and can do, teachers need to create assessments that are ongoing, varied in
nature and administered over the course of the year. These assessments should be designed to
closely tie to the curricular competencies and the content of the course, reflecting relevant and
authentic experiences for the students that create a clear picture of student strengths and
weaknesses.
Teachers strive to ensure the grades students receive are reflective of where students are with
their learning; hence, grades should:
• measure learning, not behaviours
• reflect what the student knows, understands and can do
• be used to inform instruction
• be used to improve student learning
• be fair, transparent and equitable for all students
• be organized by the provincial curriculum learning standards
• separate process and content
• be balanced between formative and summative
Assessment for determining grades should not include:
• late penalties
• homework (which is primarily used for formative assessment purposes)
• certain types of group work
• student self assessment
• behavioural issues
• zero marks for missed work (students should be required to complete all work to a
minimally accepted standard)
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A report card should:
• include a minimum of three pieces of evidence for each learning standard (curricular
competencies and content)
• capture the trend in student achievement over the instructional period
• provide a snapshot of student growth over the instructional period
• reflect students’ most consistent achievement
• have a grade/level that reflects greater emphasis to more recent achievement
• not be skewed by extreme scores
• not be a surprise to students or parents
To note:
Teachers’ professional judgement can supersede a calculated grade; however, teachers must
ensure the conclusions they reach about student achievement are based on a sufficient number of
assessments of learning and reflect student achievement of the intended learning outcomes
(Cooper, 2010).

TRY THIS:
1.
2.
3.
4.
5.

Align assessment to specific learning standards.
Set up grade book by curricular competencies.
Use rubrics to show students what level of achievement required.
Have student co create rubrics.
Have students maintain a portfolio of their work and submit work they feel meets the
required standard.
6. Mark fewer assignments – provide formative feedback on some assignments.
7. Attribute greater emphasis to more recent achievement when determining report card
grades/levels.
8. Talk about where students are at on a regular basis so that report cards are not a surprise
to any of the parties.
9. Use professional judgement, based on student grade trends, to determine the grade.
10. Do not include behaviour in grade calculations.

January 2018

Evaluation and Grading
WATCH:
Assessment for Learning:
https://ed.ted.com/on/QbjWeR95
Organizing the gradebook:
https://www.youtube.com/watch?v=tqzcEDSZTH8&list=PLdjWjhed06dqzIlNzHuA4Urt
rAN2tuvnj&index=2
Learning Targets:
https://www.youtube.com/watch?v=NxjBCC3MWng
https://www.youtube.com/watch?v=CygTwWsoXfE

READ THIS:
Link to Communicating Student Learning on NVSD portal:
https://my44.sd44.ca/Communicating/Pages/default.aspx
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