
Summative Assessment 

Principle #7  
Assessment methods must be differentiated to meet students' diverse needs, interests, and 
learning styles. 

"Differentiated assessment requires that teachers understand how to offer students different ways 
to demonstrate learning, while maintaining the integrity of the learning targets to be assessed."

 (Cooper, 2011, p. 5) 

Universal Design for Learning (UDL) and differentiation provide systemic approaches to setting 
goals for students and developing sound assessment practices. Differentiated assessment requires 
teachers to have a clear understanding of the learning needs of their students. This can be 
determined through routine pre-assessments.  Pre-assessment data allows the teacher to 
determine a student’s readiness and background knowledge prior to instruction.  This 
information is used to develop entry points for instruction, and design specific lesson topics and 
formats to optimize learning.  Pre-assessments also provide teachers with baseline data in order 
to effectively and accurately measure a student’s progress from the beginning to the end of the 
instructional period.  

Key principles of differentiated assessment include tracking learner progress related to the 
learning targets, supporting planning to ensure continued growth, and allowing students 
appropriate summative assessment options for demonstrating what they know, can do and 
understand.  

Differentiated formative assessments provide opportunities for teachers to monitor and adjust for 
intervention as a need emerges.  Summative assessments should offer varied modes of 
expression and be scaffolded to support all learners.  In order to be responsive to a student’s 
needs, options for the demonstration of knowledge, skill and understanding need to be provided.  
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TRY THIS: 
• Pre-assess students' needs, interests and learning preferences as the starting point for 

differentiation.  Examples include:
o Collect formative assessment data before, during and after teaching and learning 

experiences.
o Provide alternative methods and choices for students to demonstrate their 

knowledge, understanding and skills.
o Incorporate Universal Design for Learning practises:

www.udlresource.ca
o See Teaching to Diversity Checklist for examples of adaptations that could be 

made to curriculum, instruction, and assessment:
https://my44.sd44.ca/school/queenmary/documents/teaching%20to%20diversity%
20checklist.pdf#search=teaching%20to%20diversity

o Meet with school based learning services teachers to co-plan and co-teach to 
support differentiation.

o Provide opportunities to challenge students within their level of understanding. 
Explore Bloom’s Taxonomy or Webb’s depth of knowledge.

o Create a choice board of different ways that students could demonstrate their 
learning:
https://daretodifferentiate.wikispaces.com/file/view/tictactoetemplate.pdf/436028 
93/tictactoetemplate.pdf 

WATCH THIS: 
Rethinking Assessment in the UDL Classroom:		http://www.udlresource.ca/?p=1650 
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READ THIS: 
Shelley Moore Website:   https://blogsomemoore.com  
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